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READING RECOVERY POLICY

Good First Teaching in Kindergarten linking home learning to formal school literacy.

RATIONALE AND BACKGROUND INFORMATION
“Reading is a message-getting, problem-solving activity which increases in power and flexibility the more it is practiced.”

“Writing is a message giving, problem solving activity which increases in power and flexibility the more it is practiced” (Clay 2005).

Reading Recovery is an early intervention program designed to reduce literacy failure.  It requires the provision of intensive, high quality assistance to students experiencing literacy difficulties during the early years of schooling, based on the assumption that this is the most productive investment of resources.

The early years are critical for students who are at risk of failure as this period sets the stage for later learning.  From their first day at school, all students need the opportunity to participate in good literacy programs in their Kindergarten classrooms.

Reading Recovery, which was developed and initiated in New Zealand by educator and psychologist Dame Professor Marie M Clay, provides individually tailored intervention lessons to help young students who are at risk of failure after the first year of literacy instruction.  Individually administered observation tasks (Observation Survey, Clay, 2001) are used to identify students in need of special help.

The Reading Recovery program of individually designed lessons aims to accelerate students’ progress to the average level of their class as quickly as possible so that they might obtain maximum benefit from classroom instruction.

The program is supplementary to strong classroom literacy instruction.  Teachers trained in Reading Recovery provide daily individual instruction for thirty (30) minutes over a period of 12 – 20 weeks.  Throughout this time close collaboration between the Reading Recovery teacher, the child’s parents or carers and the classroom teacher is essential.

Students who participate in Reading Recovery are those most in need of literacy support after one year of school, regardless of status.  (see Guidelines for Identification of Students).  Students making slower progress, finding it difficult to accelerate their literacy will be closely monitored throughout the program following the recommended procedures (see Guidelines for children hard to accelerate).

Students who after twenty weeks, do not demonstrate effective processing in both reading and writing have not achieved a reading standard equivalent to the average level of their grade peers, are referred to other programs and services for additional literacy support.  A referral sheet is completed and sent to the Reading Recovery Tutor, along with the final Observation Survey.

EARLY INTERVENTION

Term 3 Kindergarten

By the end of Term 3 Kindergarten all students will have completed the Observation Survey of Early Literacy Achievement (Clay, 2005).

The Observation Survey results will be analysed by the Kindergarten teacher and a different literacy program will be developed for any student experiencing difficulty acquiring early literacy.  Collaboration between the classroom teacher and the Reading Recovery teacher in developing this program is important.

Beginning of Year One

The Observation Survey is re-administered to the lower third of literacy achievers in Year 1.  This is carried out by both the Reading Recovery teacher and the Classroom teacher.  These children are placed on the Identification of Students for Reading Recovery Sheet by the Reading Recovery teacher.

It is important that the Year One teacher is involved in the administration of the Observation Survey as they carry the prime responsibility for the children’s literacy learning.

READING RECOVERY TEACHERS

A Reading Recovery teacher is a member of a school staff, trained to delivery a quality series of Individual Literacy Lessons.  The role may include other teaching duties in the school as well as implementing the program.  If a member of the executive is training for Reading Recovery extra support may need to be given to ensure that Reading Recovery is given priority.

Reading Recovery teachers implement a series of Individual Literacy Lessons in their school on a daily basis, five days per week.  This will take place in a room where there is a clear view into the room at all times.

CRITERIA FOR SELECTION

The training of the teachers is essential to the implementation of a quality Reading Recovery program.  Those undertaking the training are experienced class teachers.

TRAINING AND ONGOING PROFESSIONAL LEARNING

Attend
Training 15 hours of Systematic Observational Training sessions early in the year in which they will learn to use the Observation Survey (Clay, 2001).  

Fortnightly in-service sessions for the remainder of the training year.  All ongoing professional learning sessions (6 – 7 per year).

Receive
Regular visits from the Reading Recovery Tutor to discuss children’s progress, individual teacher concerns, and establish the most effective means of helping each child.  Principals or Reading Recovery Support Persons may also meet with the tutor during these visits.

Teach
for their peers behind a one way screen to enable the group to develop skill in careful observation, analysis of children’s response and critical appraisals through positive feedback of teaching decisions.

Work
individually with a minimum of 4 children (or 2 in Rural Reading schools) daily targeting identified children from the Observation Survey that have made slow progress after one year of Literacy instruction.  This will also include children who need to repeat kinder and funded children if they are considered the lowest from the Survey results.  All new enrolments will need to be assessed using the Observation Survey.

Liaise
with the executive staff, kinder and Year One teachers to discuss children’s progress and learning experiences seeking to create a close link between classroom learning and Reading Recovery learning.

Submit
documentation for the Wagga Wagga Diocese that adequately demonstrates the teaching and learning over the series of Individual Lessons for each child participating on the program.  A copy of this documentation will be kept in the school.

Collate
Documentation will also be collected for communication with teachers and the executive.  This will include: A program consisting of data collected from Observation Surveys, Predictions of progress, book graphs and writing samples.  This documentation will be submitted to the executive at the same time as classroom programs.

Share
Predictions of progress and running records will be shared with the teachers of children participating in the program to ensure the sequential learning experiences are helping the child on the program.  This will need to be done each fortnight.

Monitoring
Guidelines exist for the careful monitoring and record keeping of student progress.  If children are absent, the Reading Recovery teacher uses this time to monitor children in year 1, 2 or 3 who have already discontinued from their series of individual lessons.


Data gathering and analysis follows international standards for Reading Recovery implementation.

The following data will be collected by the Reading Recovery teacher and filed in the 

Reading Recovery register and sent to the Reading Recovery Tutor:

· Number of teachers and students involved in the program.

· Identification of Students Form and disclaimers if necessary.

· Participant achievement at entry point of the program.

· Participant achievement at the exit point of the program.

· Referral documentation.

· Ongoing monitoring data over the primary years taking into account BST and Writing results.

TEACHER TRAINING

St. Joseph’s Primary School will endeavour to continue training our teachers in Reading Recovery when a training year is offered by the Wagga Wagga Diocese.  This will ensure that we develop a bank of teachers who are skilled in the teaching of early literacy and assisting students who experience difficulty in becoming literate.

PARENTS OF READING RECOVERY STUDENTS

A letter explaining the Reading Recovery program for the series of Individual Literacy Lessons will be sent to the parents.  It is expected that the parents read and sign this letter as part of their commitment to the program.

It is expected that the children on the program attend class every day and that parents follow up with the nightly reading and assembly of the cut up sentences.  If parents are unable to support children at home the school will provide a support person to assist the child with this work.  The children will need to have take home readers and a reading folder to track this reading.  It will be the responsibility of the Reading Recovery teacher to assign books for the children on the program to ensure that the right text is chosen for familiar texts.
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